
ABSTRACT 

This research deals with immigrant children who are predominantly first-generation and 

disabled and focuses on the process of their inclusion into the elementary educational 

school system. The issues surrounding this doubly stigmatized process are further 

exacerbated by the relationship between family, school, and the social health services. 

Empirically, the area of data collection on child immigrants with disabilities was 

predominantly in the school context of six elementary schools in the territorial and 

cultural context of Italy, specifically in Rome, the capital city. Inclusive school practices 

in Portugal specifically in Lisbon were also taken into account, focussing on family and 

public health contexts through a qualitative research study. In order to achieve our aims, 

the "case study" methodology was adopted, using research tools such as direct 

observation, conducting interviews with the key actors living with the children involved 

in our research and participation in the school context. There were six children 

involved, all of different nationalities and disabilities. Each subject was studied in three 

main contexts of social relations: school, family and social health. It was hypothesised 

that during the process of school inclusion of immigrant children with disabilities, the 

two stigmatizing elements, being an immigrant and having a disability, would become 

of secondary importance, or be eliminated by the stigmatizing action of the other 

element. After analyzing the data collected, it was possible to infer that the stigmatizing 

"disability" element acted as a normalising element of the stigma (being an immigrant); 

for example , the physical size of the immigrant child sitting in the background became 

the focus of attention because of the child’s disability and not the fact that the child was 

an immigrant. It could also be said that in families where there was greater integration 

in Italian and Portuguese contexts, the inclusion process assumed a character in which 

more schooling meant more socialization. Another important element noted was that 

when there was a relationship between family and school, the family’s rapport with 

social and health services was more constructive and the process of school inclusion 

was stronger. With this research, we hope to contribute to a (re) thinking of school 

inclusion of immigrant children with disabilities and a (re) thinking of the school as a 

space where diversity and the professional practices of those actors involved might 

coexist with responsible mediation not only between all but for all, but in the belief that 

the process of inclusion also calls into question the involvement of the entire social 

community. 
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